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FOREWORD

The major purpose of the accreditation process is to stimulate school growth and
improvement so as to increase student achievement.

In these efforts, the school staff makes a comprehensive evaluation of the school’s
programs, operations, and results. The school determines how actual practices align to
stated objectives and resulting outcomes. It is a three-phased evaluation: (1) self-
evaluation, (2) on-site evaluation by an external team of educators, and (3) implementation
using units of the evaluation to improve the school by effecting thoughtful change.

The evaluation, April 27-28, 2005, was conducted because of the school’s desire to ensure
quality education for all students in the school, and to increase student achievement.

The entire staff of Bingham High School is commended for the time and effort devoted to
studying and evaluating the various facets of the total program and to preparing the
materials used by the Visiting Team. The excellent leadership given by Principal Tom
Hicks is also commended.

The staff and administration are congratulated for their desire for excellence at Bingham
High School, and also for the professional attitude of all members of the group, which
made it possible for them to see areas of weakness and strength and to suggest procedures
for bringing about improvements.

While these recommendations may be used to solicit financial support to acquire some of
the materials, equipment, and services needed to carry out a more effective program, it is
even more important that the faculty and administration utilize them as they continue to
evaluate and modify course offerings and administrative and classroom procedures to more
dramatically increase student achievement at Bingham High School.

Patti Harrington, Ed.D.
State Superintendent
of Public Instruction
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BINGHAM HIGH SCHOOL

MISSION STATEMENT

The mission of Bingham High School, where excellence is a rich tradition, is to empower
each student to function effectively in an ever-changing society as a competent, creative,
productive, and responsible citizen by providing a nurturing staff who embrace change
within a safe, individualized, community-centered learning environment.

BELIEF STATEMENTS
o We believe that all students can learn given the appropriate opportunities
for success.
o We believe that students learn in different ways and should be provided

with a variety of instructional approaches to support their learning.

o We believe that students learn best when they are actively engaged in the
learning process.

J We believe that curriculum and instructional practices should incorporate
a variety of learning activities and assessments to accommodate different
learning styles.

o We believe that a school should provide a safe and nurturing environment
that promotes student learning.

o We believe that it is the responsibility of the school to educate students to
become confident, self-directed, lifelong learners.

o We believe that it is an important part of a school’s mission to model and
teach values that will enable students to become productive citizens in the
community.

° We believe that students, teachers, parents, and the community should

work collaboratively in making school related decisions.
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VISITING TEAM REPORT

BINGHAM HIGH SCHOOL

CHAPTER 1: SCHOOL PROFILE

Brigham High School is located in South Jordan, which was primarily a rural farming
community when it was incorporated as a town in 1935. Population expansion has
resulted in the sale and development of many of the former farms. Today, South Jordan is
an upscale community with one of the highest per capita incomes of any community in
the state. The South Jordan community is predominately Caucasian. The Hispanic
population is increasing faster than any other ethnic subgroup.

Although Bingham High School has moved its building five times and has been
challenged by large student growth and division as other schools have opened, Bingham
has maintained strong community ties, a powerful sense of school traditions and culture,
and an outstanding work ethic that permeates the school organization in the academic,
activity, and athletics programs. Bingham’s rich history and legacy continue as the school
develops into a community center of activity based on its beginnings as a center of
learning in the Bingham Canyon mining community.

There are seventy-nine full-time faculty members and thirteen certified or
paraprofessional staff members who teach classes part-time. In 2004-05, 2,154 students
are enrolled at Bingham High School. If the Daybreak development progresses as
planned, enrollment at Bingham High School will increase significantly in the next five
years.

a) What significant findings were revealed by the school's analysis of its profile?

Bingham High school consistently graduates more than 94 percent of its seniors
each year. In 2003-04, approximately 94.4 percent of the students graduated with
at least a 2.0 GPA. In that same year, only fifteen students dropped out.

The number of students enrolled in AP classes has declined steadily over the past
three years as more students opt to take concurrent enrollment classes in order to
build college credit while still in high school.

On the 2004 UBSCT, Hispanic students scored 14 percent lower than white
students in reading, six percent lower in writing, and 40 percent lower in math.

On the 2004 CRT exams, 59 percent of students passed the Elementary Algebra
exam. Of the students tested on the Math CRT tests, ethnic minorities do not score
as well as Caucasian students, male students do much better than females (12
percent spread), and disabled and LEP students score below the school average.

In 2004, the pass rate for the Geometry CRT was 45 percent, lower than most



b)

demographically similar schools. In 2002-03, Bingham High School met all
adequately yearly progress standards under the NCLB Act except the subgroup of
“Students with Disabilities” in Language Arts. In 2003-04, Bingham passed AYP
in all areas. Although the Special Programs teachers attempted to increase student
support for students with disabilities through improved instruction and
remediation, they feel the improvement in performance was due mainly to
changes in the Utah Alternative Assessment and in the changes in the AYP
standard for the “Disability” subgroup.

A number of student support programs and response strategies are in place to
support students who are not achieving. These programs consist of supports
through the Counseling Center, Special Programs, 504 accommodations, fee
waivers and financial assistance, ESL support, math placement and remediation,
reading and writing support programs, and parent and community support, to
name a few.

Survey data indicated that teachers feel that Bingham has high quality of
instruction and support for student learning. Teachers indicated a lower
satisfaction on the student motivation, the degree of teacher collaboration, and
current class size. Further, there seem to be mixed feelings among staff members
about the alignment of the expenditure of funds with the school’s goals. Among
parents, one-forth felt that communication could improve between home and
school. Only 38 percent of students see the relationship between what they study
and what they need in their everyday lives, while 32 percent report that the
amount of homework assigned helps them succeed. More than half (55 percent) of
students agree that the school staff members display a caring attitude toward
students, and 33 percent say they look forward to school each day. The student
population reported the highest concern for substance abuse (43 percent) and
bullying (23 percent). Of important note regarding the survey data, the
information is dated in the fall of 2003 and a number of individuals contended
that significant progress has been made since the surveys were administered.

What modifications to the school profile should the school consider for the
future?

While student performance data and stakeholder perceptions were thoroughly
considered, the Visiting Team perceived that the analysis at times attempted to
minimize or cite uncontrollable factors in achievement gaps. There is much
evidence of the use of data analysis contained in the school’s profile to help guide
the school improvement planning process; however, the implications of some of
the data have not been fully explored by the school improvement team.

Suggested Areas for Further Inquiry:

Examine student participation levels and trends in AP and ACT exams.



b)

Conduct data analysis to assess the effectiveness of student support services
offered by the school and community.

Update survey data regarding issues previously identified as areas of concern to
validate perceived progress (communication, school climate, etc.).

CHAPTER 2: THE SELF-STUDY PROCESS

To what extent has the school community engaged in a collaborative self-study
process on behalf of students?

The Bingham High community is to be commended for the engagement of staff,
parents and students in the collaborative self-study process. A limited number of
individuals at Bingham High School have participated in USOE training on the
self-study process. The leadership team and faculty relied on the training of these
few to guide the preparation for the site visit and effectively delegate
responsibility for completion of the school report.

The Comprehensive School Improvement Plan (CSIP) Committee has been
actively involved in the developing the school profile and is a representative
group of school employees (teachers, staff, and administration). The School
Community Council was involved in reviewing data and approving the action
plans. The CSIP Committee was generally utilized to finalize the intent and
wording of the school-wide action plans. Parents and students indicated they have
also given input in focus group work and can articulate the intent and aims of the
school’s mission and belief statements.

To what extent does the school's self-study accurately reflect the school's current
strengths and limitations?

Bingham High has considered a variety of data sources to determine the school’s
current strengths and limitations. However, the school improvement team and
staff are gaining proficiency in considering the implications of some of the data
contained in the school’s profile for the development of the school improvement
plan.



CHAPTER 3: INSTRUCTIONAL AND ORGANIZATIONAL
EFFECTIVENESS

Bingham High School’s desired results for student learning are as follows:

1.

Critical Thinking

o Accesses, organizes, interprets, and evaluates information

o Recognizes problems and demonstrates problem-solving skills using a
variety of strategies including numeric methods and higher order thinking
skills

o Makes balanced judgments and justifies conclusions

Character Development

o Respects self, others and property

o Assumes responsibility for personal actions
o Demonstrates personal integrity

o Develops a civic conscience

Effective Communication

o Uses the written word to communicate with clarity, purpose, and
understanding of audience

o Communicates orally with clarity, purpose, and understanding of audience

o Develops proficiency in reading and comprehending a variety of written
materials

o Demonstrates effective listening skills

Life-Long Learning

o Develops a positive educational and career vision

o Connects knowledge and experience from different subject areas and
applies to current learning

o Develops personal aspirations for self-improvement and strives for
excellence

o Gains basic skills in the use of technology

Shared Vision, Beliefs, Mission, and Goals:

a)

To what extent did the school facilitate a collaborative process to build a shared
vision for the school (mission) that defines a compelling purpose and direction for
the school?

The Bingham High School CSIP Committee was directed by the administration of
the school to examine the vision, beliefs, and DRSLs of the school during the
2002 school year. This committee gathered data and input from the staff in
forming the DRSLs. Staff members were presented with the DRSLs and in-



b)

serviced by administrators on ways in which they should be implemented in the
classroom. Staff members were encouraged, over a great length of time, to give
input and response to the DRSLs. While no staff member would state that buy-in
was complete, it was felt that the spirit of collegiality among the staff and support
of the vision, beliefs, and DRSLs was high.

The Visiting Team sought to understand the depth of involvement of the
community and student stakeholders in this process. While the focus group did
have members of both groups, neither parents nor students felt that they had had
any real input in the creation of the school’s vision, but rather that they were
asked to ratify the decisions of the school’s CSIP committee. They strongly
expressed confidence in the decisions made by the school staff and supported the
vision, beliefs, and DRSLs of the school.

To what extent has the school defined a set of beliefs that reflect the commitment
of the administration and staff to support student achievement and success?

The staff of Bingham High submitted individual belief statements that were then
condensed and made cohesive by the focus group. Due to the amount of input, the
Visiting Team feels that the school’s belief statements truly represent the views of
the staff. These statements define the core values of the school.

The Visiting Team does have concerns about belief statements numbers two and
four regarding a variety of instructional methods and assessment methods. During
the visit, the Visiting Team saw very little variety of instructional methods. The
majority of class time observed consisted of direct instruction in the lecture and
note-taking style. In discussions with faculty, written assessments and recall tests
were the most commonly used assessment tools. Standardized tests are the most
commonly used data source for decision making. It would be beneficial to the
school population for staff members to collaborate on finding alternative methods
for measuring student understanding and for data collection in order to better
fulfill these belief statements.

To what extent do the school's mission and beliefs align to support the school's
desired results for student learning (DRSLs)?

The mission statement, belief statements, and DRSLs of Bingham High are in
need of being aligned more fully. These statements do show that the staff is
striving to be cognizant of the needs and strengths of the school community.

Curriculum Development:

a)

To what extent does the staff work collaboratively to ensure the curriculum is
based on clearly defined standards and the Utah Core Curriculum (with inclusion
of the Utah Life Skills)?

10



b)

Most departments have focused tremendous amounts of effort to develop vertical
teams, both within the high school and with feeder schools, to define expectations
and identify essential knowledge and skills necessary for students to progress.
Horizontal teams that ensure that all students have access to the same curriculum
are beginning to develop in all departments, with some departments more
advanced than others. Departments should continue to foster vertical teams and
focus on strengthening horizontal teams. Work has been done to broaden teacher
perspectives and cultivate teacher relationships. This work should continue in
order to encourage more cross-curricular activities. These relationships will
provide a process for evaluating curricula and determining their rigor, relevance,
and relationship to content within the course and to other coursework within the
school.

The school’s curriculum appears to be aligned with the Utah Core Curriculum.
Most of the curriculum is updated, and current and work is being done to
encourage the removal of irrelevant and dated materials.

To what extent does the teaching staff work collaboratively to support the
development of a curriculum that focuses on the school's desired results for
student learning?

Each department has made great efforts to collaborate with administrators and
counselors to develop a schedule that offers a wide variety of courses designed to
meet the needs of students. Collaboration among the departments to determine
course offerings, class sizes, and student placement is commendable considering
the number of students within the school and its limited financial resources. These
course offerings are designed to promote lifelong learning by assisting students to
develop a positive educational and career vision. Within this framework the
counseling office provides academic support for teachers and students to develop
the DRSL of character development. The teaching staff appears to promote
character development within its individual classroom, as evidenced by student
opinions, lack of evidence of vandalism throughout the school, and participation
in service-oriented activities.

The Visiting Team is confident that there is support for professional development
aimed at school improvement. However, more professional development needs to
be available that focuses on innovative, research-based techniques specific to each
individual teacher’s needs. Further work needs to be done in developing methods
that reflect a variety of teaching practices, intervention strategies, assessment
types, and learning activities that are designed to meet the diverse learning styles
of students.

11



Quality Instructional Design:

a)

b)

To what extent does the professional staff design and implement a variety of
learning experiences that actively engage students?

Department chairs have implemented tracking systems to assess student
performance and then schedule classes according to student need. Instruction is a
result of identified student needs. Students needing additional math instruction
have a unique schedule to address their learning deficiencies.

Additional analysis of student test results could be better utilized in some
departments to guide instruction and plan curriculum delivery.

Members of the teaching staff are working toward implementing more process
and product rather than addressing content only.

Professional development on the Six Traits of Writing has occurred;
implementation into the instructional delivery varies from teacher to teacher and
department to department. Through collaborative staff work, the transfer of the
Six Traits to all content areas is being realized. However, methods for monitoring
implementation and improved student learning have not been clearly identified
and articulated to staff members.

To what extent does the professional staff employ a variety of instructional
strategies to ensure the needs of different learners are met?

The design of instruction is based on essential knowledge and skills for student
learning; however a concerted effort to use a wide variety of instructional delivery
techniques would provide greater learning opportunities for students with
different learning styles.

In classroom observations, explicit teaching—which consists of stating the
objective and expectations for student learning, guided practice, monitoring, and
scaffolding—was limited, and student off-task behavior was noticeable.

To what extent do the professional staff and leadership provide additional
opportunities which support student learning?

Instructional time is protected and appropriately allocated so as to minimize
interruptions of classroom time. Student pullouts, assemblies, and other
management activities have been minimized by the administration and counseling
center. Opportunities to receive additional learning assistance consisted of
classroom aides and volunteers, peer tutors, cooperative learning groups, varied
uses of technology, and teacher instructional resources.

12



Quality Assessment Systems:

a)

b)

To what extent has the staff developed classroom or schoolwide assessments
based on clearly articulated expectations for student achievement?

Based on student feedback and practices of staff members, assessments are
developed based on a clear definition of what will be assessed and on what
standards students will be assessed. Teachers define expectations via disclosure
statements at the beginning of each school year. These disclosure statements are
approved by the administration. As long as disclosure statements are updated on
an ongoing basis throughout the year to ensure that achievement/performance
standards are clearly outlined, this practice would be adequate.

One commendable area is the school-wide application of the Six Traits of Writing
rubric as an assessment tool for writing across the curriculum. Another
commendable area is the vertical teaming that takes place with feeder middle
schools to ensure proper placement within the Math and Foreign Language
Departments. Much of this placement is based on assessment/achievement at the
middle school level and then communicated with the Bingham High so that
proper placement can be maintained and realistic expectations can be
communicated.

To what extent are assessments of student learning developed using methods that
reflect the intended purpose and performance standards?

To a great extent, it appears that assessments are developed to address the specific
type of learning to be evaluated by teachers. Staff members indicate that
assessments are driven by core curriculum standards/guidelines. As an example,
the English Department has implemented a grade level chair to review curriculum
and assessment methods to ensure that they accurately reflect and are in alignment
with core standards. Another example would be the high priority placed on
ensuring success on state tests, especially the UBSCT. Students who have not
succeeded on this test are identified and given remedial courses, specialized
instruction, and practice assessments to enhance their chance for success in the
future. Based on test scores and passing rates, these efforts are very successful.

To what extent are assessments designed, developed, and used in a fair and
equitable manner?

It would appear that assessments are designed, developed, and implemented in a
manner that is fair and equitable. Sources of bias or distortion that could interfere
with results seem to be non-existent. The Visiting Team did not find a wide
variety of assessment tools.

One area in which Bingham High School is exemplary is the accommodations
given on assessments. For instance, on state-mandated CTE or class assessments,

13



students with learning disabilities are given appropriate accommodations to help
them succeed. There has been a great deal of collaboration among staff members
to identify at-risk students to ensure that proper accommodations are provided
based on student needs. Standards and criteria for judging are established and
shared with students in advance to assist students in knowing the level of
expectation. Again, this is exemplified by the remedial classes offered to those
students who have struggled on UBSCT tests. Students are made aware of
expectation levels in order to pass these tests, and are driven to these standards.

Leadership for School Improvement:

a)

b)

To what extent does the school leadership promote quality instruction by fostering
an academic learning climate and actively supporting teaching and learning?

The leadership team at Bingham High School has established a strong and
positive learning environment in which teaching and learning are actively
supported. The school’s leadership team recognizes the need for continuous
improvement of the school’s academic learning climate and teaching practices,
and maintains a constant and steady focus on improving academic success for all
students. Staff members have been encouraged to collaborate with their peers and
use data to assess student achievement and professional growth. Many
opportunities are provided to students for remediation and extra help through a
variety of programs offered during or before and after school. A strong attendance
program encourages student attendance and promotes the culture of high
expectations for all students. Student and staff accomplishments are recognized
through a variety of programs. Award assemblies, “Miner of the Month,” and
departmental awards provide public recognition of outstanding performances in
all areas.

The Visiting Team encourages the leadership team at Bingham High School to
continue to promote research-based best practices in their continuing effort to
promote academic excellence.

To what extent does the school leadership employ effective decision making that is
data-driven, research-based, and collaborative?

The leadership team at Bingham High School has gone to great lengths to
encourage effective decision making that is data-driven and collaborative. The
Visiting Team commends the school’s commitment to encouraging the use of data
in organizational and classroom decision making. An in-depth and comprehensive
analysis of pertinent data and information was conducted as part of the student
improvement effort.

The school does a good job of collaborating with all stakeholders in their
decision-making process. There is evidence of extensive use of effective,

14



d)

collaborative decision-making processes that provide significant and meaningful
opportunities for stakeholder involvement. Staff members, parents, and students
feel free to express their ideas and opinions. All stakeholders feel their voices are
listened to and heard by the leadership team as decisions are made.

In addition to data, the Visiting Team recommends that the school continue to use
the NSSE rubrics and the study of best practices by all classroom teachers to
provide a common focus and language for continuing improvement efforts.

To what extent does the school leadership monitor progress in student
achievement and instructional effectiveness through a comprehensive assessment
system and continuous reflection?

The leadership team regularly assesses the effectiveness of instructional practices
and organizational conditions, and engages in continuous reflection to identify
and develop appropriate interventions to improve student learning and to
strengthen instructional effectiveness. Individual teachers and departments
actively monitor student progress in achieving the essential knowledge and skills
in specific subjects. State and national criterion- and norm-referenced tests are
used to assess student progress on a comprehensive school level. Additional tools
should be developed to measure and track school-wide student progress on an
ongoing basis in achieving the DRSLs, as well as to progress toward important
standards in each content area. Data is generally analyzed by the Comprehensive
School Improvement Plan (CSIP) Committee and then shared with other members
of the staff. The Visiting Team recommends that the leadership team follow up
with staff members to ensure that this information is being used to make decisions
pertinent to the overall improvement of student achievement.

Assessment of the DRSLs is implied in the evaluation of other data. The Visiting
Team recommends that assessment tools be developed for the express purpose of
evaluating the DRSLs.

To what extent does the school leadership provide skillful stewardship by
ensuring management of the organization, operations, and resources of the school
for a safe, efficient, and effective learning environment?

School-wide policies and operational procedures are generally consistent with the
school‘s beliefs and mission and are designed to maximize opportunities for
successful learning. The leadership team has provided a learning environment
where students, staff and parents feel safe and comfortable. There is strong
evidence that the school has created and sustained a learning environment for
students that nurtures a sense of caring and belonging.

To what extent does the school leadership make decisions related to the allocation

and use of resources which align with the school goals, the achievement of the
DRSLs, and school improvement efforts?
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The allocation and use of resources are aligned with the school’s goals. A few
staff members expressed concern that resources do not always support the
school’s goals. The Visiting Team suggests that the leadership team communicate
how resources are allocated and how the allocation supports school climate and
student achievement.

To what extent does the school leadership empower the school community and
encourage commitment, participation, collaboration, and shared responsibility
for student learning?

The Visiting Team recognizes the positive and productive relationships that exist
among students, teachers, support staff, administration, and parents. The
leadership team encourages commitment, participation, and collaboration among
all stakeholders. They have communicated to staff, teachers, students, parents,
and the community at large that their input and participation is important to the
success of the school. The shared leadership model promoted by the accreditation
process should be sustained as student improvement efforts continue.

Community Building:

a)

To what extent does the school foster community building and working
relationships within the school?

Productive and positive working relationships seem evident among students,
teachers, staff members, and administrators. The Visiting Team found that
everyone enjoys being at Bingham High. A total sense of school pride is
expressed and observed by the touching connection and overall support of one to
another, no matter what the relationship. It is strongly agreed that the “pop-up”
message system seems to provide a much-needed way of communicating essential
information as soon as possible, and is greatly appreciated by all stakeholders at
the school.

Other examples of community building include the monthly faculty meetings,
faculty socials, luncheons sponsored by the PTSA, faculty advisory board,
departmental meetings, cone meetings, and award programs and assemblies.
Further examples include the student-to-student mentoring program, programs for
multicultural students, school newspaper, monthly newsletter, posted daily
announcements, counselor availability for responsive services, and offering of
support groups based on needs, all of which help to provide connections among
community members and parents.

Bingham High is rich with tradition. The school’s roots are deep, as evidenced by

the Alumni Organization that provides scholarships for students and is actively
involved with the school. Students enjoy the Alumni Room and show it off to
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b)

visitors with immense pride. Many co-curricular and extracurricular programs are
supported by faculty and staff members, as well as non-participatory students,
parents and community members. The activities include but are not limited to the
sponsored and non-sponsored clubs, organizations, athletics, and other activities
outside of the school day.

Bingham High has established a Comprehensive School Improvement Plan
(CSIPS) Committee that was around long before the accreditation process was
implemented. It has evolved from what it was originally, and is still evolving.
Along with the CSIPS Committee and the departments, the focus groups were
created to facilitate the accreditation process that addressed and helped with the
evaluation process of the NSSE Indicators of School Quality.

A learning environment has been created and sustained for students. It supports
the DRSL of nurturing a sense of caring and belonging. This was witnessed as the
Visiting Team observed classrooms and hallways where students interacted with
adults and each other.

To what extent does the school extend the school community through
collaborative networks that support student learning?

Bingham High actively engages parents and families as partners in the learning
process through a variety of programs, resources, and instructional materials.
Some the activities include Sub for Santa, Career Fair, and Senior Financial Aid
Seminar, and parent effectiveness seminars. PowerSchool provides 24-hour
access to students’ current academic standing and attendance. Counselors meet
with parents and students in annual SEOP conferences, and the school’s web page
also provides valuable information that is useful to making informed decisions.
The web page also provides updated information of events and activities.

Collaboration exists vertically through the Math and English Departments,
reaching to the middle schools. Collaboration exists in grades 10-16 through
offering AP credit and concurrent enrollment. The connections with Salt Lake
Community College, Utah State University and Brigham Young University
provide college credit and some high school credit.

The school has developed a network of collaborative support with community
members, as demonstrated by the invited involvement of parents, students, and
community members in the evaluation of the NSSE Indicators of School Quality
for Bingham High.
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Culture of Continuous Improvement and Learning:

a)

b)

To what extent does the school build skills and the capacity for improvement
through comprehensive and ongoing professional development programs focused
on the school's goals for improvement?

Bingham High School has a number of key components in place to promote a
comprehensive and ongoing professional development program. These include
district-level support, built-in time provided by the district and the school during a
contract day, and teachers’ willingness to spend their lunches collaborating.

Although the school has provided literacy training, the school’s professional
development program could be improved by identifying a specific plan for
school-wide professional learning through a comprehensive study of best
practices in areas as identified by the DRSLs, refining of the school action plans,
and the focus group recommendations. Sufficient time should be spent developing
each strategy to allow the best practices to become a natural part of the school
environment. Technology training was specifically identified by the BHS staff as
the most pressing concern of the educators.

To what extent does the school create conditions that support productive change
and continuous improvement?

The Bingham High School administration supports productive change and
improvement. The staff supports the administration. The organization of the focus
groups appears to be a strong link in the support of school improvement and
change. Although vertical teaming is great in some departments, it would be
beneficial to spread out to all departments where possible. School improvement
efforts could continue to be evaluated by administration and focus group leaders
on a monthly basis if time were provided.

The school has an active PTSA and a functioning Community Council. It was
reported that the council members bring their own and the community’s concerns
to the table. They feel heard, and believe that action is taken where possible.
Professional development days should not be neglected; rather, this is valuable
time that could be used for the staff’s needs as identified by the assessments.
Jordan School District is supportive of programs identified at the school level that
will increase the learning and performance of students.
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CHAPTER 4: NORTHWEST ASSOCIATION OF ACCREDITED SCHOOLS
(NAAS) STANDARDS I-XI

Standard I — Educational Program

This standard is met. Bingham High School’s instructional and organizational
practices, as well as its policies and procedures, support the desired results for
student learning and prepare students to succeed in a culturally diverse,
democratic society.

Standard II — Student Personnel Services

This standard is met. Student personnel services are designed to give systematic
assistance to students. The assigned personnel for guidance includes a minimum
of one full-time person for each 400 students enrolled.

Standard III — School Plant and Equipment

This standard is met. The school plant provides for a variety of instructional
activities and programs and incorporates aesthetic features that contribute to a
positive educational atmosphere.

Standard IV — Library Media Program

This standard is met. The school library media program is a primary resource for
literacy, information, and curriculum support. A certified library media teacher
provides instruction, resources, and activities to promote independent use of ideas
and information.

Standard V — Records
This standard is met. Student records are maintained, handled, and protected in
the best interests of students and parents. Students and parents have the right to
access personal student records and are ensured the privacy of such, as guaranteed
by federal legislation.

Standard VI — School Improvement (This is addressed in the self-study.)

This standard is met. The school improvement plan focuses on the total school
rather than each of the separate components within the school.
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Standard VII — Preparation of Personnel

This standard is mestly met. Two educators are “underqualified” for their
assignments. All other teachers are in compliance with the licensing requirements
of the state of Utah and proper endorsements for the subjects assigned.

Standard VIII — Administration

This standard is met. The administration of Bingham High School provides
educational leadership, supervises and coordinates programs, and carries out the
necessary administrative procedures.

Standard IX — Teacher Load

This standard is not met. The total number of students instructed by eight teachers
is over two hundred and ten in any one grading period (numbers set by the Utah
State Office of Education and/or Northwest).

Standard X — Activities

This standard is met. Bingham High School supports a range of activities that
supplement the basic instructional program by providing additional interests and
opportunities for learning to take place.

Standard XI — Business Practices

This standard is met. The school is financially responsible. Proper budgetary
procedures and generally accepted accounting principles are followed for all
school funds. The school’s advertising and promotional literature are completely
truthful and ethical.

CHAPTER 5: SCHOOL IMPROVEMENT EFFORTS — ACTION PLAN

a) To what extent is the school-wide action plan adequate in addressing the critical
areas for follow-up?

Bingham High has considered a variety of data sources to determine the school’s
current strengths and limitations. However, the school improvement team and
staff are gaining proficiency in considering the implications of some of the data
contained in the school’s profile for the development of the school-wide action
plans. The critical needs were not fully identified by the school profile. By taking
additional steps to identify causes and factors in critical student performance gaps,
these critical needs can be acknowledged and addressed.
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b)

To what extent is there sufficient commitment to the action plan, school-wide and
system-wide?

While commitment to the current action plans appears firm, there are a certain
number of individuals who feel a sense of purpose or ownership. Members of the
Math and English Departments, as well as the administration, have articulated
commitment and allocated resources to see through the action plans in reading
and writing. The Visiting Team recommends that the school expand ownership of
action plans through horizontal and vertical teaming, and find regular
opportunities for stakeholders to collaborate and work toward these school-wide
goals.

How sound does the follow-up process that the school intends to use for
monitoring the accomplishments of the school-wide action plan appear to be?

The student academic performance goals have testing which have allowed the
school to benchmark performance and will allow the school to monitor
accomplishments. The other goals are more ongoing, with stakeholder satisfaction
levels or task completion as the follow-up process. The Visiting Team
recommends that the school continue to work toward SMART goals that
strategically align with measurable student learning outcomes.

CHAPTER 6: MAJOR COMMENDATIONS AND RECOMMENDATIONS

OF THE VISITING TEAM

Commendations:

Bingham High has effectively established a tradition of success and a community
of learners characterized by open and honest collaboration and dialogue. There is
evidence of extensive use of effective, collaborative decision-making processes
that provide significant and meaningful opportunities for stakeholder
involvement. Staff members, parents, and students feel free to express their ideas
and opinions. All stakeholders feel their voices are listened to and heard by the
leadership team as decisions are made.

True to their mission statement, Bingham High stakeholders emphasize nurturing
pedagogy. The school is exemplary in accommodations given on assessments of
all scopes. There has been a great deal of collaboration among staff members to
identify at-risk students to ensure that proper accommodations are provided based
on student needs. There are many opportunities and supports in place for students
who struggle.
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o Most departments have focused tremendous amounts of effort to develop vertical
teams, both within the high school and with feeder schools, to define expectations
and identify essential knowledge and skills necessary for students to progress.

Recommendations:

o The Visiting Team recommends that Bingham High continue to invest in honest
analysis of student performance and perception data to validate management
procedures. The school’s action plan on comprehensive work with students who
struggle can guide these efforts to work with individual students.

o The Visiting Team recommends that Bingham High continue to strengthen the
alignment between the desired results and the school-wide goals. Rather than
relying on other assessment data not designed for the assessment of the DRSLs,
the Visiting Team recommends that assessment tools be developed for the express
purpose of evaluating the DRSLs.

J Continue to build a collaboration culture inclusive of all staff members and
departments to work collectively on school improvement. The Visiting Team
recommends that the school continue its departmental and organizational
approach to teaming, as modeled in the self-study model: teams organized by
curricula that ensure that all students have access to the same quality curriculum
and assessed by similar criteria in departments, and smaller learning communities
focused on school-wide learning outcomes and student needs. Work to continue to
embed focused school improvement efforts in the school’s culture.
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